CalTPA–Assessing Learning Task
ID #00000000


Before beginning this task, read the complete directions provided in the CalTPA Candidate Handbook.

Step 1:
Assessment Selection and Planning for the Whole Class Directions

To plan classroom assessment, a teacher determines his or her current point within the instructional sequence of a unit of study and identifies the student academic learning goals to measure.

“Ideally, assessment and instruction are linked inextricably within any curriculum.  The key to using assessment effectively and efficiently in a program of instruction is to recognize above all that different types of assessment tools must be used for different purposes.”  (Reading/Language Arts Framework for California Public Schools, 1999, page 215)

Select one class, a content area, and a unit of study to work with as you complete this performance task.  Respond to the prompts below about the unit of study and its assessment.

A.
Academic Content Selection


Grade Level:
 3rd


Content Area:
Math


Subject Matter:
Everyday Math Unit 1: Math tools, time, and multiplication

1.
List the state-adopted academic content standards or state-adopted framework you will cover in this unit.
3.NBT.1, NBT.2 Numbers and Operations in Base 10
1. Use place value understanding to round whole numbers to the nearest 10 or 100.  
2. Fluently add and subtract within 1000 using strategies and algorithms based on place value, properties of operations, and/or the relationship between addition and subtraction.  
3.MD.1, MD.2, MD.3: Measurement and Data
1. Tell and write time to the nearest minute and measure time intervals in minutes. Solve word problems involving addition and subtraction of time intervals in minutes, e.g., by representing the problem on a number line diagram. 
2. Measure and estimate liquid volumes and masses of objects using standard units of grams (g), kilograms (kg), and liters (l).6 Add, subtract, multiply, or divide to solve one-step word problems involving masses or volumes that are given in the same units, e.g., by using drawings (such as a beaker with a measurement scale) to represent the problem 
3. Draw a scaled picture graph and a scaled bar graph to represent a data set with several categories. Solve one- and two-step “how many more” and “how many less” problems using information presented in scaled bar graphs. For example, draw a bar graph in which each square in the bar graph might represent 5 pets.  
3.OA.2, .3, .7: Operations and Algebraic Thinking

2. Interpret whole-number quotients of whole numbers, e.g., interpret 56 ÷ 8 as the number of objects in each share when 56 objects are partitioned equally into 8 shares, or as a number of shares when 56 objects are partitioned into equal shares of 8 objects each. For example, describe a context in which a number of shares or a number of groups can be expressed as 56 ÷ 8.  

3. Use multiplication and division within 100 to solve word problems in situations involving equal groups, arrays, and measurement quantities, e.g., by using drawings and equations with a symbol for the unknown number to represent the problem.
7. Fluently multiply and divide within 100, using strategies such as the relationship between multiplication and division (e.g., knowing that 8 × 5 = 40, one knows 40 ÷ 5 = 8) or properties of operations. By the end of Grade 3, know from memory all products of two one-digit numbers. 
2.
Describe the unit of study that addresses those standards.

Unit 1: Math tools, time, and multiplication

1.1 Number Grids

1.2 Introducing the Student Reference Book

1.3 Tools for Mathematics

1.4 Number lines and rounding

1.5 Time

1.6 How long is Morning? Activity (Timelines)

1.7 Scaled bar graphs

1.8 Multiplication strategies

1.9 Introducing division

1.10 Foundational multiplication facts

1.11 The Length-of-day project

1.13 Exploring equal shares and equal groups

1.14 Mass (skipped)

3.
What is (are) the academic learning goal(s) for this unit of study?

1.1 To use number-grid patterns for computation

1.2 To explore the Student Reference Book and play Number-Grid Difference

1.3 To review and use a variety of math tools (clocks, dice, counters, calculators, etc.)
1.4 To use number lines to round numbers
1.5 To tell time to the nearest minute and calculate elapsed time
1.6 2 day lesson: 1) To use mathematical models to measure elapsed time 2) To share models and discuss strategies for calculating elapsed time and then revise their work
1.7 To represent and interpret data on scaled bar graphs
1.8 To use number models and drawings to represent and solve multiplication number stories
1.9 To introduce division while solving number stories
1.10 To learn and develop strategies for 2s, 5s, and 10s facts

1.11 To calculate elapsed time
1.12 To divide wholes and sets into equal groups
1.13 To measure mass (skipped)

4.
At what point in the sequence of the unit are you teaching?  Check one:

	Check a box
	At the beginning of the unit of study

	
	Between the beginning and the end of the unit of study

	X
	At the end of the unit of study


B.
Assessment Planning

If you are at the beginning of your unit, you will give your students an entry level assessment.  If you are moving through the unit of study, you will use progress-monitoring assessments.  If you are at the end of the unit of study, you will use a summative assessment.  (For more information about these three kinds of assessment, see the “Assessing Learning” chapter of the Candidate Handbook, and Frameworks for California Public Schools, published by the California Department of Education.)
5.
For what purpose will your assessment be used within this unit of study?  Choose one:

	
	Entry-Level

	
	Progress-monitoring

	x
	Summative


6.
Identify and describe the type of assessment (verbal response, multiple choice, short essay, oral presentation, performance task, and the like).

This assessment is a written test comprised of several types of questions such as short answer, fill-in the graph, and completing number stories. It is the final part of a series of assessments monitoring the learning of Unit 1. Informal assessments in this unit included observation of addition and subtraction card games, “around the world” flash cards, short answer exit tickets, whiteboard response to whole-class oral questioning, homework, and assessment of workbook pages. 
7.
What will your students need to know and/or be able to do to complete the assessment?

Students will need be able to understand the basic concepts of arrays, tell time to the nearest five minutes, organize data on a tally chart and graph it, round three digit numbers to the nearest ten and hundred, draw a sketch representing a number story, use a number line to calculate time, and reason quantitatively with basic multiplication facts. 
8. 
What evidence of student learning will you collect?

I will be collecting the test and will analyze it to assess which concepts the students in this class need more help understanding before we move on to unit 2.   
9.
In what ways will the evidence document student achievement of the academic learning goal(s)?

There are several types of questions on this assessment. Students who miss multiple questions of the same type will demonstrate a lack of understanding that needs to be addressed. Correct responses, especially to questions of similar structure demonstrate conceptual understanding.  Ability to describe students’ own thinking (verbally, graphically, or in writing) is another clear indication of conceptual understanding. Lack of understanding will be marked down on an informal assessment sheet that will help inform future instruction during a “mini-lesson” activity reviewing concepts according to test scores. 
10.
How will the student assessment evidence be measured or scored?

The evidence gained from this test will be scored simply, with each question valued at 1 point. Partial correctness will be acknowledged with partial credit of .5 points. 
11.
Think about how you will sequence your implementation of the assessment.  Describe your plan for implementing the assessment in the order in which it will occur.  Address each of the following and provide a rationale for each of your decisions:

· Teaching strategies including, communicating the purpose of the assessment, the scoring criteria, and the procedures for completing the assessment

· Student activities

· Student grouping

· Materials, technology, and/or resources, including the use of instructional aides, parents, or other adults in the room

	Assessment Implementation Plan
	Rationale

	1. On the day before the assessment tell students about the next day’s plans. On the day of the test, mention the upcoming math assessment during the morning routine. Let student’s know that they should get their wiggles out at recess to help them focus on the test. 

2. Ask all students (whole group instruction) to clear their desks and get out pencils
3. Paper passers (2 self selected students) pass out “offices” (manila folders used for privacy) and, a few minutes later, the assessment. 
4. During the paper passing, teachers (a substitute teacher and a student teacher) tell students that this is an assessment to see what they know. Proper behavior is outlined. Procedure of what to do when finished with the assessment are outlined (silent reading)
5. Teachers circulate and assist with questions 
	1. This prepares students for the upcoming test without asking them to study. This keeps the assessment low-stress and a more reliable evaluation of student knowledge rather than a demonstration of ability to cram before a test. 

2. Keeps student workspace clear and distraction free
3. Maintain privacy and reduce the desire to peek at a neighbor’s page
4. Remind students of expectations and give them a plan for when they finish
5. Individual attention helps foster appropriate scaffolding for students with special needs. I read directions aloud to students struggling with comprehension. 


12.
In what ways will you use the assessment results? 

We will use the data gained from the results of this assessment largely as summative information going into fall conferences with parents. It will, to a small amount, be used as formative information so that we can review commonly confused concepts before moving on to the next math unit. 
13.
In what ways will you share the assessment results with students, families, other colleagues, and support personnel, when appropriate?

Assessment results will be shard with students in small (2-3minute) conferences with the teacher and student teacher. We will notify students of their score on the assessment and ask them which aspects of the assessment were most difficult. Students who may have skipped a question will receive clarification of the problem and will be given the chance to attempt the problem again. No other corrections will be made.  Parents will learn the results during parent-teacher conferences next week. 
14.
Is your assessment one that you developed, you adopted, or you adapted from another source, such as a district, publisher, Internet, or another teacher?

	
	Developed by you

	X
	Adopted or adapted from another source.

	
	Identify the source:  
Identify the source: This assessment is mostly the unit 1 test from the 2015 3rd grade Everyday Math program, but this and other assessments have been modified to fit the needs of this class of students. This class skipped mass and weight, so questions of those lessons have been replaced with self-generated questions. 


15.
Submit a copy of the assessment and, if available, submit the assessment directions, answer key, rubric, scoring guide, and the like.

“see attachments” 
Step 2:
Learning about Students:  Whole Class and Two Focus Students

Directions:  

An important step in planning assessment is to learn about your students.  Provide information about the whole class in the box below.

Class Information
Age Range of Students:  8
Number of Female Students:  10
Total Number of Students:  23
Number of Male Students:  13
Directions:  

Select two students from the class you described above.  Select one student who is an English learner and one student who has an identified special need.  Consider your selected content area when describing what you learned about the two focus students.  In each of the boxed areas below, provide: 

· A description of what you learned for each of the students

· An explanation of how the information will influence your academic instructional planning, including assessment

Note:
Single subject candidates for a credential in Languages Other Than English who are delivering instruction entirely in the target language may choose another student with a different instructional challenge rather than an English learner.

A.
Student 1:  An English Learner


Gender: Male
 


Age:  8


1.
Why did you select this student?

I selected this student because of his score on the CELDT (overall 424, which is early intermediate, but 280 in reading, which is considered below beginner. His listening and speaking scores are in the high 400s, which is early intermediate, and his writing score is 424, which is beginning.). This student shows care in his work and, for the most part, is meeting grade level standards. His grades from last year show that he is meeting expectations and in some cases exceeding expectations. His grades have improved every year from the first semester to the second semester, which shows motivation to learn. This student struggles with reading, but, although sometimes shy to speak, he expresses himself well verbally. This student just started receiving pull-out intervention with a reading specialist for about 30 minutes twice per week. 
2. 
What did you learn about this student’s linguistic background?
This student was born in America and has been speaking Spanish since birth. Only Spanish is spoken at home, where he lives with his mother, father, and younger sister (6). He began learning English when he entered Kindergarten at this school. One of his parents is a high school graduate. The home survey lists his race as indigenous South/Central American. I do not believe that this student can read in his L1, which may be causing some of his struggle in reading in English. 
3.
What did you learn about this student’s academic language abilities in relation to this academic content area?

This student shows an appropriate, but not advanced, academic vocabulary. He is able to express himself comfortably when discussing classwork and rarely asks for assistance when in need of a word while speaking. He demonstrates critical thinking in classroom discussions about math topics. He knows all of the vocabulary surrounding this math unit very well. Examples include observation of his use of the following words: greater than/less than, array, divide in half, multiply by, sum, and more. 
4.
What did you learn about this student’s content knowledge and skills in this subject matter?

How are they doing with the content of the class and the skills attached to the content (understanding cause and effect-- thinking standards) 
This student is doing fairly well in this subject, but there are some concerns. Primarily, this student gets pulled out for reading intervention several times each week (schedule varies) which often happens during the time block in which we do math. He has several gaps in his understanding due to this pull-out time. I am concerned about his grasp on place value and rounding. 
In the past, Student 1 has gotten average to above average grades in math. His grades show improvement each year from the first to the second semester. I know that he received help with his homework in Spanish in the after school homework club last year. I believe this has improved his confidence a great deal. 

5.
What did you learn about this student’s physical, social, and emotional development relevant to this academic content area? (not super important)
This student has no extra physical needs, other than being a normal 8 year old. Socially he does well with his peers. He plays soccer with a large group of boys ages 7-11 who speak both English and Spanish while they play. In the classroom he gets along well with the classmates sitting at his table group. He rarely faces consequences due to poor behavior. This student is able to work well independently and in small group settings. Developmentally, he is slightly taller and slightly heavier than the average height and weight of the boys in this class. He seems to have good/average self-esteem and displays an even temperament. He has a tendency to get wiggly when siting for too long, and does well with movement breaks. He enjoys playing math card games with a partner during class. 
6.
What did you learn about this student’s cultural background, including family and home, relevant to this academic content area?

This student speaks only Spanish at home with his parents and sister. He goes to the on-campus childcare program for several hours after school every day and receives some help with homework there. I suspect that he does not have a great amount of help with homework in his home. 
7.
What did you learn about this student’s special considerations, including health issues, relevant to this academic content area?

There is no additional information about special considerations in this student’s cumulative file. The classroom teacher could think of no special considerations relevant to this academic content area. 
8.
What did you learn about this student’s interests and aspirations relevant to this academic content area?

While talking informally with this student I learned that he enjoys math class, especially when the class plays games with cards, dice, or other manipulatives. When he grows up he wants to be a scientist, which involves math. He reports that he enjoys doing experiments and is looking forward to the upcoming part of the weather unit featuring lightning. 
9.
Describe other information relevant to this academic content area that you learned about the student (e.g., attendance, extracurricular activities, and the like).

Due to this student’s sometimes more than occasional absences, he may need additional support understanding multi-part lessons if he has missed a day of school. With a few minutes of one-on-one instruction this student understands and adapts his schema well and is able to participate with the class. This only works if he is able to have verbal instructions, not written ones. 
B. 
Student 2:  A Student with an Identified Special Need


Gender: Male
 


Age:  8

1.
Why did you select this student?

This student was diagnosed with autism very early in life. He has struggled with toilet training in Kindergarten, tantrums and outbursts in 1st and 2nd grades, and is working on impulse control now in 3rd grade. When he applies himself to the task at hand he can display high understanding of mathematical concepts such as graphing and categorizing. He has a hard time digesting large amounts of information at a time and gets overwhelmed by tests. He is a sweet boy who wants to do well in 3rd grade. His IEP specifies for a large amount of time for both pull-out and push-in services through the resource department at the elementary school. I selected this student in particular because, despite all of the additional help he is currently receiving, he still struggles with focus in the classroom.
2.
How is the instructional challenge that he or she presents different from that of the other student?

This student gets overwhelmed by testing and tends to give up when presented with a large packet to be read or completed. He also has difficulty with reading, but displays less verbal acuity than the other student previously described. This student receives daily pull-out and push-in services from the school’s resource department and is working specifically with reading challenges. This student gets uncomfortable in tight physical spaces and does not like people standing over him. He frequently stands at his desk. 
3.
What did you learn about this student’s linguistic background?

This student speaks English fluently. His parents are college graduates of Anglo-European descent. This student’s vocabulary reflects an appreciation of learning and literature in his home. 
4.
What did you learn about this student’s academic language abilities in relation to this academic content area?

This student grasps the vocabulary used in this math unit, but occasionally struggles with phrases with abstract language due to his autism. If able to hear directions or instruction in clear, direct, concrete words, this student is able to grasp the language of the unit.  
5.
What did you learn about this student’s content knowledge and skills in this subject matter?

This student is knowledgeable in math class, but struggles comprehending arrays as visual representation of multiplication. Every time he creates an array he must count each mark individually, rather than applying multiplication or repeated addition knowledge. Interestingly, this student is very comfortable with graphing on an x,y coordinate plane.  
6.
What did you learn about this student’s physical, social, and emotional development relevant to this academic content area?

This student is improving his social skills as he grows up. He is beginning to play more cooperatively at recess and no longer eats lunch with the psychologist. Although crowding of space is concerning for him, he does well at the communal lunch tables with his classmates. Emotionally, this student has a hard time controlling himself if he perceives an injustice taking place, such as someone looking at his paper or “telling him what to do” (usually this is when a classmate tries to help him). His occasional outbursts are vocal, never physical. He is able to release his stress by going out onto the playground and running around for a few minutes before returning to class. Occasionally, this means he misses some instruction. However, using the time set aside for pull-out to the resource room, he is able to review the materials and keep up with the class. 
7.
What did you learn about this student’s cultural background, including family and home, relevant to this academic content area?

This student’s parents are very involved in assuring that he gets the best learning experience possible. His mother is studying to be a special education instructor and is very knowledgeable about strategies to be implemented to best support her son. It is clear that this student has a good deal of support at home, yet homework clearly represents his understanding of the material—not his parents’ desire for things to be “right.” I believe that both parents are college educated and work in successful careers. 
8.
What did you learn about this student’s special considerations, including health issues, relevant to this academic content area?

I have noticed that this student works well while standing up. He seems to be able to better regulate his emotions while standing, perhaps because of his ability to move around more. We are in the process of rearranging the seating chart and will place his desk in such a way so that his standing does not block other students’ view of the whiteboard. This student does not like to be stood over during independent work time, so his desk is currently situated so that it is easy to pull a stool next to his desk to work with him at his level. This easy adjustment has served him and his push-in aide well. 
9.
What did you learn about this student’s interests and aspirations relevant to this academic content area?

Although school can be an anxiety producing experience for this student, he seems to enjoy most of his time during the school day. Because of his parents level of education I anticipate that this student will excel in math and science—his two greatest interests at this time. 
10.
Describe other information relevant to this academic content area that you learned about the student (e.g., attendance, extracurricular activities, and the like).

This student has excellent attendance and is never tardy. He participates in the newly implemented “homework club” in the classroom every day after school. He stays for the full 30 minutes to complete his homework and spends any remaining time drawing or finishing up incomplete classwork. He participates in the local recreation league’s Saturday soccer team and has made several friends through that organization. 
Step 3:
Assessment Adaptations for Two Focus Students

Directions:  

Consider your plan for assessment in Step 1, what you learned about the two focus students, and the implications for instruction and assessment that you identified in Step 2.  Respond to the questions below about the two students.

1.
What will Student 1 need to know and be able to do to complete this assessment?

Student 1 will need to be able to understand and be able to draw arrays, tell time to the nearest five minutes, organize data on a tally chart and graph it, round three digit numbers to the nearest ten and hundred, draw a sketch representing a number story, use a number line to calculate time, and reason quantitatively with basic multiplication facts. 
2.
What will Student 2 need to know and be able to do to complete this assessment?

Student 2 will need to be able to understand the previously mentioned skills. However, Student 2 will not be required to complete question 9 on the test (create your own word problem using division) and will be graded more favorably on the “challenge” question on the last page of the test. He will receive partial credit for any work shown, as it will demonstrate progress attempting intimidating questions. 
For the two students, determine what adaptations you will make to this assessment that you have planned for the whole class.  Describe those adaptations for each of the two focus students.  If you determine that no adaptations are needed for a part of the plan for assessment, explain that decision.  Respond to the prompts below.  For each include:

· Your decisions about assessment adaptations

· A rationale for those decisions

A.
Adaptations for Student 1:  An English Learner

1.
Evidence of student learning you will collect

	Decision
	Rationale

	1. Student 1 will receive the same assessment as the other students in this class. 
2. Assessment of this student’s comprehension of the unit will be based on class materials as well as this test
	1. This student can be sensitive to his differences from the other students in the class. He is aware that he works more slowly than his peers and would be suspicious of an altered test. His expectations for writing in complete, grammatically correct sentences will be lowered. 
2.  For this student as well as others in the class, this test is not the only grade they will receive for Unit 1 in math. Effort on in-class and homework assignments is a large part of the students’ grade. 


2.
How the student assessment evidence will be measured or scored
	Decision
	Rationale

	 The scoring criteria will be the same for this student as for the rest of the class.
	With the appropriate accommodations, this student is able to perform at the same level as his peers. 


3.
The implementation of the assessment, including:

· Teaching strategies for communicating the purpose of the assessment, the scoring criteria, and the procedures for completing the assessment

· Student activities

· Student grouping

· Materials, technology, and/or resources, including the use of instructional aides, parents, or other adults in the room
	Decisions
	Rationale

	1. Teaching strategies: This student has participated fully in the weeks leading up to this exam. Teaching is performed in a consistent manner that relies on routines. 

2. Student activities: Prior to the test, this student received some small group assistance in an after school homework club. 

3. Extra resources: As I am a second adult in the room, I have more time than the directing teacher does to circulate during the test and provide assistance. I spent a good deal of time reading the word questions on the test aloud to the English language learners or students who do not process as well visually as they do while listening. This student received help several times throughout the test by my reading the questions to him and by rephrasing as necessary to aide comprehension.  
4. Time: all students received unlimited time to complete this test. This student did not complete the test during the allotted time and was allowed to return to the test several days later to complete the final section. 
	1. Other than this student’s difficulty with reading, his comprehension of the material is very good. This student has difficulty with long periods of teachers speaking, particularly giving verbose directions. Routines help him follow along with the class. 
2. Students needing extra assistance with their math homework (as demonstrated by lack of completed homework or large amounts of incorrect answers on homework) were asked to voluntarily stay a few minutes late after school to do their homework under teacher supervision. This helped clarify some questions that the more shy students hadn’t asked during math class. 
3. While I provided “help” on the test, I was not helping students answer the questions; I was just helping them understand what the questions were asking.  With this student, he becomes overwhelmed by large blocks of words and ends up giving up on long problems. If able to hear the question aloud he is much more comfortable in his comprehension and tends to get the correct answer more frequently. 

4. I did not feel that it was important for students to finish the assessment within one class period. This alleviates some of the stress caused by tests and leads to students’ scores improving. 


4.
Ways you will use the assessment results.

	Decision
	Rationale

	1. Assessment will drive curriculum of unit 2. 
2. Inform assessment of this student. 
	1. Students are unable to succeed if they do not comprehend the basics. We will review concepts of unit 1 that the most students got wrong on the test.  
2. This test will tell us how well this student performs on tests in general. This will help us see if he needs further accommodation than what he received. 


5.
Ways you will share the assessment results with students, families, other colleagues, and support personnel, when appropriate.
	Decisions
	Rationale

	1. This students’ parent-teacher conference is in one week. Results from this assessment, as well as those from other subjects, will be discussed at that time. 
2. I have discussed this students’ reading ability with the Response to Intervention (RTI) reading coach. 

3. This student will sit down with the directing teacher for a mini-conference lasting 2-3 minutes before the parent-teacher conference so that he knows what the teacher will tell his parents. 
	1. This students’ parents are aware that their son enjoys math and science. We will emphasize the importance of reading comprehension in order to enhance mathematic and scientific understanding. 
2. It is important for the instructors who work one on one with students know how those students are faring in the whole-class setting. 
3. This way the student will have less anxiety surrounding what might be said about him at the conference. 


B.
Adaptations for Student 2:  A Student with an Identified Special Need

1.
Evidence of student learning you will collect.

	Decision
	Rationale

	1. Student 2 will receive the same version of the assessment, but will not be required to complete question 9. 

 
	1. This student has great difficulty with open-ended questioning. He becomes intimidated by a vast number of options, and will be happy to take a movement break rather than attempt this question.


2.
How the student assessment evidence will be measured or scored.

	Decision
	Rationale

	Student 2 will be graded largely the same as his peers, except he will skip problem 9 and will have lowered expectations on the “challenge” problem.
	The challenge problem is open-ended and requires multiple arrays to be drawn. This student will receive partial credit for any work shown, as this will demonstrate willingness to attempt a potentially overwhelming problem. 


3.
The implementation of the assessment including:

· Teaching strategies for communicating the purpose of the assessment, the scoring criteria, and the procedures for completing the assessment

· Student activities

· Student grouping

· Materials, technology, and/or resources, including the use of instructional aides, parents, or other adults in the room
	Decisions
	Rationale

	1. Teaching strategies for communicating the purpose of the assessment: 
a. I will state aloud to the whole class, “This is the test for the end of unit 1. This assessment (that means test) will tell us if you understand what we’ve been working on so far in math class this year.”
2. Resources: 

a. As with the EL student, I will read aloud any problems on the test that this student has questions about. Specifically for this student, though, I will use a piece of thick paper or cardstock to cover the majority of the text while I read it to him line by line. 

b.  Unlike with other students, I will remind this student of the day and activity that we learned or practiced this skill on.  
3. Materials:

a. If this student becomes overwhelmed or uncomfortable with the restraints of the “offices” (manila privacy folders) He will be allowed to take a break outside for 3-5 minutes. He will also be allowed to move to the table at the back of the room if that helps him focus. 
	1. I believe that speaking to all students with openness and honesty is the best way to gain their respect and to become their ally in learning. Student 2 does best when teachers and peers use clear, concise, and direct speech. 
2. a. Like Student 1, this student also gets overwhelmed by large blocks of text. The strategy of using the paper helps him focus on one line of text at a time. 

b. Recalling specific dates helps this student remember details.
3. This student is uncomfortable in confined spaces and becomes anxious in testing situations. He is familiar with the rules of taking breaks outside and complies with them completely. This strategy is in place to help him learn to self-regulate his emotions and anxiety. He is learning to tell the teacher when he becomes overwhelmed. If he forgets to do so, a teacher tells him that he needs a break. He enjoys running around outside for a few minutes and usually comes back much happier than when he left the classroom. 


4.
Ways you will use the assessment results.

	Decisions
	Rationale

	1. Assessment will drive curriculum of unit 2. 

2. This test will inform assessment of this student.
 
	1. This student will not succeed if he does not comprehend the basics. I will review concepts of unit 1 that this student got wrong on the test.  The resource teachers will be informed of any concepts that this student needs to work on further. 

2. As this is the first unit test this student has encountered in 3rd grade, the experience of and results of this test will tell us how well this student performs on tests in general. This will help us see if he needs further accommodation than what he is currently receiving.


5.
Ways you will share the assessment results with students, families, other colleagues, and support personnel, when appropriate.

	Decisions
	Rationale

	1. This student’s parent-teacher conference will be occurring in several days. The results of this assessment will be shared with the parents at this time. 
2. This student will sit down with the main classroom teacher for a mini-conference lasting 2-3 minutes. This will occur before the parent-teacher conference so that he knows what the teacher will tell his parents.

3. Results will be shared with the resource department so that they know which concepts to review with student 2 during pull-out instruction time. 
	1. Student 2’s parents like to be informed of his performance both academically and behaviorally. They are well educated on Autism Spectrum Disorders and sometimes offer helpful advice of strategies they use at home. This helps maintain continuity of expectations between home and school. 
2. This mini-conference helps the student have less anxiety surrounding what might be said about him at the parent-teacher conference.

3. The Special Education teachers in the resource department are a valuable resource to help students get caught up in any subjects they may be struggling in. 


Step 4:
Giving the Assessment to the Whole Class, Including Two Focus Students

Directions: 

Give the assessment to your class.  Collect and score all the evidence of student learning from the assessment.  Consider all the assessment responses and select three responses of students other than your two focus students that represent the range of achievement within the class.  Label these responses as Student 3, Student 4, and Student 5.  Label the two focus students’ assessment responses as Student 1 and Student 2.

Submit all five assessment responses.  Review carefully the evidence of student learning you are submitting.
Briefly, explain why you selected each of the following responses to represent the range of responses in the class:
	Student 1

(EL focus student)
	I chose my EL focus student because he scored in the intermediate range on the CELDT, with his lowest score by far being reading. He does not often use academic language in class, such as complex sentences. This student did much better than I had anticipated on this assessment, undoubtedly due to the adaptations made to facilitate his success. I am also very proud of the care he took with his handwriting. This is an excellent example to show his parents. 

	Student 2

(SN focus student)
	Student 2 did not do quite as well as I had hoped on the assessment, but his responses show clearly the material he needs to review. There were several errors due solely to counting errors and minimal concept errors.  This student had no melt-downs during the test and took only one movement break to stretch his legs. He worked longer than expected, but was able to move to a quiet space to finish the assessment with an instructional aide. 

	Student 3

(high)
	I selected this student because he is an excellent student. I suspect that, if there were a program for it at this school, he would be part of a gifted and talented class. This student is an advanced reader, uses CALP regularly, and has excellent organizational skills. If he makes any mistakes on his work, they are usually related to his working too fast so that he can do silent reading. This is demonstrated near the end of this assessment where he probably misread the directions due to haste. 

	Student 4

(medium)
	I selected student 4 because she is a good example from which to base instruction for the whole class. This student has good attendance, participates well in class discussion, but sometimes loses focus and misses some concepts. This student did well on this assessment, but, like many other students, did not do well on the open-ended question (question 9). This will be a concept we will review throughout the year. 

	Student 5

(low)
	 I selected this student to be the low level example because she was the second-to-lowest scorer in the class on this assessment. This student’s work shows dedication, but clear lack of conceptual understanding in several key areas. Her writing is confusing and sometimes don’t match her work. 


Note: If the assessment is oral or represents a student performance, provide your description of the students’ responses and your written assessment of those responses, including the class as a whole, the three responses that represent the range of achievement in the class, and the two focus student responses.

Step 5:
Analyzing Evidence of Student Academic Learning and the Assessment
Directions:

Consider your responses in Steps 1 through 4.  Think about the evidence of student academic learning from the assessment.  Answer the questions below for the whole class and for the two focus students.  Remember to cite specific evidence from the five responses that you have submitted.  (This includes responses from the two focus students and from the three students you selected to represent the range of achievement with the class).

A.
For the Class as a Whole

1.
What did you learn overall about the students’ progress toward achievement of the academic learning goal(s) for this part of the unit?

From this assessment I learned that most students understand all of the concepts discussed in the unit. Many students, however, had trouble with question 9, in which they had to design their own word problem using division. This is understandable. We have discussed division as being multiplication in reverse, and we have done triangle fact families. We have also had students design their own word problems using multiplication. However, the students have not made word problems using division on their own yet. This is something that we will probably work on at some point in every unit of Everyday Math, so the students will have many more opportunities to improve their skills in this area.
In grading this test I did not take away points often for unclear or insufficient explanations for the students’ work. This is something that is part of the Everyday Math curriculum that is very challenging for students. We will continue to work on this daily so that students internalize the expectations for what an explanation looks like. 
2. 
Describe the extent to which the assessment that you planned allowed students to demonstrate achievement of the academic learning goal(s) for this part of the unit.

This assessment measured what I wanted it to measure, but I do not particularly like it as an assessment tool. This test does not give students multiple timelines to practice calculating elapsed time. This is a class activity that we work on much more often than specified in Everyday Math because it is difficult for the students to achieve accurately. If there were multiple questions using timelines in different ways I would think it was a better test. Also, It is daunting to hand students a large packet as a test. I would prefer the test to use the space of the page more effectively. 
Only three students missed more than a couple questions on this test, so I think it was at an appropriate level for this class’ understanding. 

3.
Would you make any changes to the directions or to the format of the assessment?  Why?

Next time I would find a way to limit the page number. I would do this by cutting and pasting questions together, eliminating number grids (students have them on their nametags), and by making my own version of some questions. If this is not possible, I will have students complete the test in two parts, possibly over the span of 2 days. That way they will complete 2 pages on each day, which is more appropriate to their development at this point in the school year. I would also read the directions aloud to the whole class for question 9, and questions 3 and 4 in the challenge section. 
4.
Would you collect different or more evidence if you were to do this assessment again?  Why?

I would collect the same evidence, with the addition of more elapsed time questions. I would do the assessment over 2 days so that the students did not get tired and make mistakes do to trying to finish as quickly as possible. 
5.
Was the implementation and timing of this assessment appropriate for this class?  Why?

The implementation was appropriate for this class except for one factor: the directing teacher was absent on the day of this assessment and I had to work with a substitute teacher in order to run the class. The substitute teacher in this case has a very different classroom management style than I do, which I believe confused the students. This teacher interrupted the students’ work to give additional instructions in a very loud voice, and told them to put a big question mark on any question they did not know how to answer. I then had to go around and help each student with question marks understand each question. I believe that this lowered the scores for many students, particularly those who are most easily distracted, such as students 2 and 5. 
6.
In what ways would a different type of assessment (e.g., verbal response, multiple choice, short essay, oral presentation, performance task) than what you used allow students to demonstrate their achievement of the academic learning goal(s) for this unit?

This assessment, although boring, is appropriate for a summative assessment at the end of a unit. We use informal assessment on activities such as performance tasks, oral presentations, and games to supplement students’ grades for each math unit. These are not represented in this assessment, but are a valuable part of students’ demonstration of concept understanding. 
B.
For Student 1:  An English Learner

1.
To what extent were the assessment directions and format clear and easy to follow for the student?  How do you know?

As written, the directions were not easy to understand for this student. The adaptation that I made of reading each question aloud to him (sometimes more than once) and checking for understanding, made this student able to succeed. When I checked for understanding, he was able to rephrase the questions in a way that demonstrated that he understood what he was to do.  
2.
To what extent did the student achieve the academic learning goals for this part of the unit?

This student showed he has an understanding of telling time, using number lines, reading graphs, drawing arrays, and rounding to the nearest hundred. He needs to review place value, calculating elapsed time, and writing word problems. 
3.
How well did the student’s assessment response correspond to the work the student does on a daily basis? (Was the response that you expected from the student?)
This student definitely exceeded my expectations. It helped this student to have unlimited time to finish the assessment, as this allowed him to take his time to get things right. His is reflected in his score and in his handwriting. I have never seen this students’ handwriting look so neat. This student benefitted greatly by having the directions read and explained to him. This allowed him to perform at his best.
4.
What different or additional type of evidence might you need to collect for the student?

If I were to quantify my informal assessments on a daily basis, I would need to create a system to organize my daily notes. I write down which students were successful in most math lessons as well as the students who need more help and possibly a mini-lesson to reteach a concept. I do not, however, have a way to represent this as data for parents to see at conference time. I would like to collect more data on this students’ reading ability and find a way to improve his confidence in English. 
5.
What does the student’s response tell you about his or her academic strengths and/or needs?

I was very impressed with the knowledge represented on this assessment. I did not anticipate the thought, care, and attention to detail that is displayed on this test. I believe that the lack of time limits and my insistence on reading the directions aloud played an important role in this student being able to express himself. This response shows strength that has not previously been demonstrated—possibly due to anxiety about time and lack of ability in reading. 
6.
Based on the student’s response, describe next steps you would take with the student to further his or her academic achievement in the content area.

I was impressed with the content understanding demonstrated by this student, but he still needs to improve in several ways. Student 1 needs to work on conventions of writing in English. Although his handwriting was excellent, he rarely capitalizes correctly and needs assistance with punctuation. For mathematics, we will need to review place value in order to facilitate rounding to the nearest ten and hundred. 
7.
Describe the ways in which specific adaptations you made to your assessment plan did or did not work.

Reading the questions aloud to this student helped him process them much better. Although I suspect he did not like my insistence on reading every question (he is shy about receiving extra attention), it did help him understand the test much better. I also checked for understanding after reading each question and reread and explained anything he did not understand. While this worked well for the student, it was rather taxing on me as I was continuously walking around the classroom making sure to stop at students other than Student 1 and Student 2 to make it less apparent how I was helping them read. If there was another way for the student to hear each question that would be more conducive to students having uninterrupted work time. Perhaps I could pre-record a tape of my voice reading the instructions and give that to several students. 
8.
In what ways did the assessment support this student’s language abilities?

The fact that this student was able to listen to the directions helped him feel less anxious about reading the words on his own. From across the classroom I could see his mouth moving as he silently reread the questions after hearing me read them to him. I believe this scaffolded his reading in a way such that he won’t need me to read everything to him in the future. He also got lots of writing practice on this assessment. 
9.
If you were to give the assessment to the student again, what changes, if any, would you make?  Why?

If I were to give this assessment again I would do it on a day where we had a normal routine rather on a day with a substitute teacher. I would prerecord my voice onto a cassette tape (if I can find any of those anymore) and give him his own Walkman to listen to the cassette during the exam. I would have him ask for assistance when he needs it rather than my checking in on him so frequently. This would allow him to have more uninterrupted work time and rely on my presence less. 
10.
What would be your next steps in planning to facilitate this student’s English Language Development?

My next steps will be to put (polite) pressure on the third grade teachers to start the process of ELD instruction. It usually happens two to four afternoons per week, but has not yet started this year due to a long-term sub position and other complications. I also will incorporate more reading comprehension into this students’ activities during our language arts stations every morning. I believe having more practice reading blocks of text then applying critical thinking skills to look for vocabulary, comparisons, references to prior experiences or class activities, will help this student feel more confident with word problems on math tests. 
C.
Student 2:  A Student with an Identified Special Need

1.
To what extent were the assessment directions and format clear and easy to follow for the student?  How do you know?

Without adaptation, the directions on this assessment were too long and wordy for this student. His needing a piece of paper to read line by line indicated to me that he was overwhelmed by the length of question 5 and on the questions 3 and 4 of the Challenge section.  Other than that, this student was able to follow the instructions clearly. He stayed on task and completed the assessment without too much 'pain'.
2.
To what extent did the student achieve the academic learning goals for this part of the unit?

This student achieved the learning goals of reading graphs, explaining his work, calculating elapsed time, and understanding place value (not explicitly stated in the learning goals, but necessary for the skills used in this unit). He still needs to work on reasoning with number lines, telling time, writing number models, and rounding. 
3.
How well did the student’s assessment response correspond to the work the student does on a daily basis? (Was the response that you expected from the student?)

This assessment reflects this student’s daily work. He understands some, but not all of the concepts being taught in class. He is a slow worker, but is careful with his work. He needs to work on memorization of basic facts as he counts using his fingers to calculate even long addition and subtraction problems. 
4.
What different or additional type of evidence might you need to collect for the student?

If I wanted to analyze this student’s responses differently, I might videotape him giving oral responses for some questions. This student sometimes gets caught up in the writing of his words that he forgets what he was going to write down. If I had him speak his explanations and rationale for how he approached each problem I might get a more comprehensive explanation. 
5.
What does the student’s response tell you about his or her academic strengths and/or needs?

This student needs to work on his math facts. Clearly, memorizing basic facts is not something that is working for him, so he needs another strategy for approaching addition and subtraction other than counting on his fingers. As of yet I am not sure how to approach this, but perhaps having him use a laminated 0-100 number line where he can draw the problems in dry-erase marker would help him with problems using larger numbers. Tracking on the number line with this eyes or his finger is not sufficient as it still yields a significant amount of mistakes. 
6.
Based on the student’s response, describe next steps you would take with the student to further his or her academic achievement in the content area?

As I stated in the previous question, he needs help with his basic facts so that he can focus on the larger concepts. Perhaps having him use a dry-erase marker to 'draw' his problems on a number line would yield less counting errors.
7.
Describe the ways in which specific adaptations you made to your assessment plan did or did not work.

I believe giving this student unlimited time was a good decision for him. He only needed about 10 extra minutes to complete the test, but I believe that this greatly decreased his stress surrounding the pressure of time constraints. Student 2 is very tied to having a schedule to follow, but this flexibility helped him feel like he wasn’t losing something because of the extra time spent on the test. 
8.
In what ways did the assessment support this student’s language abilities?

This assessment gave Student 2 extra practice in explaining his thinking in writing. This is something that he will be doing more and more as he progresses through math in the Common Core aligned curriculum. This student, as he is only in 3rd grade, does not get very many chances to explain himself through writing, and this is a valuable skill. 
9.
If you were to give the assessment to the student again, what changes, if any, would you make?  Why?

If I were to give this assessment to this student again, I would absolutely not give it on a day with a substitute teacher. This student is very dependent on routine, and his routine was thrown off by a substitute teacher doing things differently in the classroom. I may ask if it is appropriate, for this student to take the test in the resource room, as it is a comfortable quiet space where he is familiar with the surroundings and is less likely to get distracted. If I was able to prerecord my voice on a cassette tape for the EL student, I might give him the option of using this adaptation as well. He likes to have headphones on and processes clear, direct verbal input well. 
TAKE A BEAK BEFORE REFLECTION!
Step 6:
Reflection on Assessment Implementation and Student Learning

Directions:

Read your response for Steps 1 to 5.  Consider what you have learned through the Assessing Learning task about your students, what you wanted them to learn, their responses to the assessment, and your analysis of the evidence of student learning.  Respond to the prompts below.

1.
If you were given an opportunity to use the assessment again, what part(s) would you keep and what part(s) might you change?  Why?

If I had the chance to use this assessment again I would find a way to limit the page number. I would cut apart the questions, eliminate the number grids, and by make my own version of questions 1 and 6. I might also have students complete the test over the span of 2 days. This is more appropriate to their development at this point in the school year. 

2.
If you were given an opportunity to implement the assessment again, what would you do the same and what would you do differently? Why?

If I could go back in time, I would absolutely not administer this test on a day where we had a substitute teacher. The students’ rhythm was off, I felt uncomfortable with this substitute’s teaching style, and we had 2 students get pulled out for a social skills class midway through the test and they had to finish it at lunchtime. I would wait until another day, even though this would interfere with the math schedule. I would still use the adaptations that I developed for this assessment. 
3.
What additional information about your students did you learn as a result of this assessment experience?

From this experience I learned that my students take their time on tests, unlike many classroom activities that get rushed through in order to do a preferable activity. I informed students that parents would be looking at these tests during conference time, and I think that made many students’ ears perk up and inspire them to do their best work. From this I learned that this group of students really cares about their parents’ opinion of their schoolwork and respect their parents as authority figures. 
4.
How will you use what you have learned from this assessment experience when you plan instruction and assessment in the future?

I learned that I can’t be everywhere at once during an assessment. It was challenging for me to be circulating as much as I had to in order to help read directions to multiple students working their way through each problem. I will use this new understanding on the next end of unit math test. The more I talk about the cassette tape idea (of recording my voice reading the instructions to the test and the text of each problem) the more I believe it could really help several students. I also learned that having a study session right before the test to review concepts to be covered on the test would be a good idea. I will use this strategy on the next end-of-unit test coming in a few weeks. 
5.
What are your goals for increasing your knowledge and skill in assessment?  How will achieving these goals help you become a more effective teacher?

I need more practice giving assessment. I will gain experience through participating in different types of assessments. I volunteered to administer the CELDT test for the third grade class at this elementary school, and look forward to developing a science assessment for the culmination of our current unit on weather. 
Additionally, I am not sure if there is any professional development available for the Everyday Mathematics curriculum, but when I get the ability to have a teacher login and password, I will explore their web portal thoroughly. 
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